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~ FOREWORD
S .o |

[Institutional policies .with respect to N

' tranf;fer and equivalency graduate credit - 1}
may differ in detail but they are almost uni- |
versally based on a well accepted set of prin- ¥ * 1

\

|

|

L4 aples. These principles are not widely recog- . L
nized and understood . .
, . With entry of addltlonal groups of stu-+ .

. dents into graduate study and establishment
of new degree and non-degree programs dlf—

ficult questions are frequently asked. K
. The Executive Committee of the Council /

of ‘Graduate Schools® with the objective of ,

broadening public understanding of both =~ . w

principles and practices requested a spemal /
task force to prepare an ap opriate pohcy / .
’ '+ statement. . K
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lnhodué‘tion .
1 4 ‘ R ,

The traditional public perception of graduate credit is
straightforward and utilitarian and, understandably, does
not deal with the learning conditions necessary for an ex-"
perience to merit graduate credit. Graduate credit is per-
ceived by most peoplée as something one earns for study

-and experience acquired while a student ifa graduate

school to which one is admitted following successful com-
pletion of a baccalaureate degree program in a regionally
accredited college or university. It is given for the success-_
ful completion of courses or other learning experiences
such as directed research, mtemshlpsw practicums or field -
work..Under certain conditions, it can qualify one for a
graduate degr_e_e_sestabhsh eligibility for a patticular level
of employment or yet higher education pvide & claim to
a higher place on a salary schedule, or be recognized as the
basis for some other advantage dr privilege. It i measured -
in semester or Quartér credit hours, or graduate units. Its
accumulation is recorded on officjal transcripts, .and some
portion of jbecomes a kind of légal tender since it may be
transferab@®¥rom one institution to another. + .,

In recent years there has been a growing concern for
those who, traditionally, have not had access to graduate -
education and the benefits #t bestows. One expression of
that concern has been an effort to win recognition for non-
traditional learning acquired either prior to, gr after,"ad-
mission to formal institutions of highér education. This
concern has been formalized in the creation of the Com-
mission on Non-Trdditional Education and the moze recent
Cooperative Assessment of Experiential Learning, -Both
groups, with the financial assistance of the Carnegie Gor-
poration and staff support by the Educational Testing
Service, have concentrated on the evaluation of non-fradi-
tional learning at the undergraduate level, but both have
expressed an interest in the possibilities of awarding grad-.
uate crédit for experiential learning. .

While recognizing the’validity of many of the public
perceptions of graduate credit, members of graduate-facul- -
ties and their deans share.a different understanding of the
sources and nature of graduate credit. Not surprisingly
they look to the qualifications of the faculty, to the qualifi-
cations of the stiudent, and to the exchange of information,
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ideas, and values that takes place between therg and the
environment in ‘whieft that exchange tak placetll'hey are
quick to admit that much of learning is hf?-long, that much
of it that is most useful or valuable takes place outside of
institutional settings, and that society is immensely bene-
fited by the continuing participation of its citizens in life-
Iong education. They dobelieve, however, ‘that the award

f graduate credit should be- limited to those forms of

Ieammg that meet certain minimum academic cntena :

-

Iy

Graduate Credit

A. Critena for Graduate-Credit Unfortunately the term

“graduate credit” is often used to describe any academic
credit earned by an individual following successful com-+-
pletion of a baccalaureate degree program. As used here,
however the term is restricted to academic credit accepta-

. ble in partial fulfillment of requirements for an advanced
degree, whether so used or not. As such it is awarded oply
by qualified members of faculties responsible for advanged
degree programs{ Such faculty members have normally
earned the highest degree in the field or have its equivalent
in scholarly or cfative achievement. Additionally, faculty

s/ mergbers awarding graduate credit will have recognized
~\ standing as scholars apd teachers in the particular fleld In

(which credit is grantet{

Students seeking graduate credit must display evidence
of 3uperior academic aptitude, achievement, and motiva-
tiop’ The successful completion of a baccalaureate degreee

ogram in a regxonally accredited college or university at
" @ level which gives positive, evidence of capacity for ad-.
vanced Atudy is widely accepted as the minimum require-
ment for participation in graduate work. For students pre-
pared in foreign universities, or in non-traditional modes,
evidence of equivalent aptitude, achievement, and motiva-
tion must be presented Aptitude and achievement are fre-
quently documented by high scores on nationally stand-
ardized tests, such as the Graduate Record Examination,
while aptitude, achievement, and motivation can frequent-
ly be determined through evaluations made by dompetent
ersons who have known potential students in comparable
situations i
The exchange of information, ideas, and values that

. 5 , / 2
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“takes place betwéen scholar-teachers and highly qualified

students, and the environment in which that exchange
takes place cannot be described with great precision}
Learning does and will take place jn a great variety of set-_
tyigs and under an equally wide variety of faculty-student
relationships. There are, however, some mintmum condi;
tions that must be met. Among them are: )

. ¢ .

1. Study at a level of complexity and generalization
that reflects and extends the knowledge and intellec-

" tual maturity of an accomplished baccalaureate de-

gree holder. X

2. Study in the company‘gf students interested and
capable’enough t@analyze, explore, question, recon-
syder, and synthesize old and new knowledge and
skills, + ° .

. Study in a close and continuing contact with an‘ex-
perienced scholar-teacher, a member of a graduate
faculty who s an expert in his or her field, in both
on-campus and-off-campus learning situations. The
student hecomes a junior colleagtie or an apprentice
with' opportunities to interact with instructors and
peersdnboth formal and informal settings.

. Study in a setting ongettings in which library, labo-
ratory. computer, Xio-visual, performance, and
field tacilities are commensurate ‘with the level of
learning. ' .

. Study under conditions gontrolled by qualified grad-
uate faculty members who are available to advise
graduate students and who regularly evaluate gradu-
ate student performance in accordance with well es-
tablished and published standards.

While these criteria are not exhausfive or definitive
they indicate the absolute necessity for high level inferac- -
tion. betweep qualified graduate faculty and qualified*stu-
dents in a supportive environment as the sine qua non for
the awarding of graduate credit. y

Graduatgschools will continue to recognize and grant
graduate degree credit for non-traditional and experiential
learning in the future, as.they have in the past, when that
learning meets these minimum conditions.. Graduate facul-
ty members and graduate deans have long been accus-
tomed to offering, supervisir‘g and evaluating leqrping ex-

3




Graduate study through faculty-supervised individual
studies, resear¢h projects, internships, field work, practi-
cums, theses, and dissertations has been commonplace for
. severatl decades. Moreover, the d'emonstrationqof compe-
.o ‘tence iny the discipline by means of the written and oral
. comprehensive examinations has been an integral part of
’, . graduate education since time immemgrial.
*  -Gtaduate faculty membets should be encouraged to
» continue these non-classroom supervised educational op-
’ portunities. They have had many years of highly success-

A ful experience in sponsoring, supervising, and evaluating
’ . study of this type. As graduate faculty members point with
‘ pride to the flexibility 11 graduate programs which has de-

» veloped through the years, they should maintain an open

mind when considering the additional contributions which

. * " non-traditional and experiential leammg can make to the

graduate degree programs of the young scholars and prac-
titioners of the future.

T ~B. The Academic Uses of Grady_afe Cred#. Because gradu-

ate credit reflects both achievement by the student and the

considered ;udgment of highly qualified members?of a’

, graduate faculty, it is “Widely perceived to be bogi useful

. and valuablé. Within graduate degree pro%rams it is regu-

larly used to ﬁ\easﬂre progress toward successful comple-

*  tion of academic requirements. Minimum tite or course.

-  requirements. are normally expressed in graduate crjxts

* The requirément for a major or area of concentration, a

minor or supporting area, ard the requirement that study

be distributed among a group of mutually reinforcing sub-

e jects, are normally expressed in graduate credits. Graduate

.credit i frequently requireéd to meet stipulations about the

level of difficulty or degree of specialization expected ‘ofe
s master’s or docteral student lthough the residence re-
quirement is frequently expressedNn terms of time it is alto

~

- ) duate catalogs. And, finally, graduate credit is normal-
) ly used to recogruze the successful completion of special
degree requirements such as those for directed reséarch, in-

. .o ternship, artistic or creative performance, or field expeni-
‘o ‘ ences. ' ‘
) $ Because these uses of graduate credit age widely under-
. stood by graduate faculty,.ngr:iers and their students, the
Q : ) — , p
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utilization of credit within the academy has proved a ver-
satile and efficient method of accounting. It has proved
adaptable to a wide range of learning experiences, it is an
effective mode of gemmunicating the results of graduate
study to both anternal and external audiences, and it is dif-
ficult to counterfeit. - '

When, however, the'gerlerationnf graduate credit be-
comes dependent upon novel education delivery systems,
highly compresséd schedules, excessive reliance on adjunct
faculty, inadequate library or laboratory facilities, and ad-

. inistrators unfamiliar with the values and gxpectations of

graduate faculty, the difficulties multiply and caution must
be exercised . ‘ Yoo

3
.

Recognition and Transfer of Graduate Credit . .

A. Recognition’ of ‘Graduate C;redi‘t. Althoulfi graduate

credit bears a superficial resemblance to money there are
.important differences between the two. True, 'graduate
credit, like money, is earned, can be accumulated aad,
within limits, can be transferred. Fgequently. if can also be
traded for an improved salary, $§us, or security, #ither
diréctly or after conversion into an advanced degree. And,
like money, it§ value is subject to the market forces of sup-
ply and demahd. Therg are, however, several significant
differences between’money and graduate credit. Recognj-
tion-of gradaate credit is dependent upon its use, the time
involved, and upon student performance. :

1. The recognition of graduate credit is dependent yp- _
* onits use. Some course credits may be acceptable for

meeting gross credit hodr requirements. Others may

be recognized as meeting major, minor, dis riB:tion,

Qr level requirements. While still others can be used

¢+ only in nfeeting specialized degree rgquifements for

« . research, special skills, methodology, or field experi-
ence. ¢

.2. The recognition of graduate credit is also dependent

upon time Many individual fazz;ltil members, de-

partments, sgraduate- schools, ér graduate deans,

place time limits on the validWaduate credit.

In rapidly changing subject fieds the time limit may

be as short as two or three yea?. In more stable

11 |
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. fie\lds:it m'a;'r‘bg as high &s eight, nine,, or even ten

) o Jearsi‘Suninfary’ ddta-from graduate catalogs indi~ ||

c-.:.&?iﬁt,tfrﬁé firhits are_ﬁeﬁng lengthened in response

-, tothe figeds of an increasingly mobile #hd part-time
student body. oo a

3. The recognition of graduate credit is also dependent
upon student pérformance. Graduate faculty mem:

bers, and their deans, ‘nértnatty limit thel?«ard of

*

r

' graduate credit te studegt performange thaf has re», *
sulted ingrades of C of better and mayy limit itto
' learning experiences: in 'which a B or better -was
drried. Further, many institutions require a higher
. level of ‘performance‘for the recognition of credits
&pr which transfer is sought than for those earned at
. the institution that will grant the degréee. -
4. Expeyiential learning fnay be defined as learning ac-

<+ quired thggugh work experiences, life experiences, »
ke

. service e rie‘; “and. other-dpecial accomplish-

ments whigh gccur ,outside 'a classroom. Becamse
Vthere can be nﬁopportunitv to structure the learning
experience, to establish what the ftudent must ac- -
complish_in the learning-experience, to assess the
amount of time devoted to the Iear(hing experiericed™ ..
by the student, nor to monitor the learning experi-
ence after the fact, no graduate credit should be
. granted fog experiential learning which occurs prjor ¢
to the student's matriculation in the graduate degrée L
+ Pprogram. '~ - . ' . .

. The acceptance of graduate credit for experiential
learning requires particular attention to the criteria
previously citgd - Graduate credit should be granted
for experiential’learning only when a graduate facul- _ -

“ty and deag\/o§/a ccredited ‘indtitution havehad the -

.. opportunity to plan the experience, to estaplish its
goals, and to mohitor the time, effort and the learn-

-, 1ng that has taken\pJaée. - .

B. Transfer of Graduate Credit. The difference between

graduate credit and money is even mpre sharply-delineated

when the question is one of transferability. Graduate cata-*

logs and“recent Surveys of current ‘practice irfdicafé that *

limits on the transfer of graduate credit-are being reduced

but remain substantial. =~ e

_Credit to be tranﬂéﬂgd must satisfy the  graduate

*
112 AP
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o schéd‘gequiremen ts and'must be evaluated by taculty im- -
., mediatelyresporisible for the degree program. e
. . . . oo ’ ) :'
‘ . " 1. The amount of graduate course credit thatls accept- .
) ~ _ ablefor transfer has, by tradition, been limited to six
" semester hours ih a master’s degree program of thir-
ty or more semester hours. However some ;jx)stifu{
. . ' tions are willing to consider the transfer of nine,
. i e twelve, or even siyteen semester credif hours \warg
’ ' a mdster’s dégree. .. ./ e
_ - 2. Thetranster of graduate credit is alsé jififted b 4
- siderations of the age of the credit. The range is wid
. g but few institutions wilt dceept any graduate credit " .
that is older than that submitted by non-transfer stun
. " dents. If credit earned more than five, six, or seven,
oL years prior td submission fos‘a degree is unacCepta-
X . ble from a student already admitted to # progeam, ' -
. then.it will'nat be accepted for transfer'from a sty i »
" " dent,seeking entry into the program. The significa§
- . points are, however, whether the credits submitted
R ., + for the degree represent th state of the.art in the par-
. . i ticular, subject at the time the degree is awarded and - N
', whether the student has retained the knowledge in- .}
+ .. volved. A . s
U .. 3. Thetransfer of credit s also lifiited'in asecond'way.
‘ . o Some institutions will accept for transfer only those_
e ) " credits earned following admission to_their ‘own de-
. : - . = grefpgrogramy’ Occasignally they will also require -
3 : ' ‘that advance permission be sought for colirses to be

.7 £ -. ' subsequent]y transferredjnto a program. .- € -
. A ., Other institu‘tio%ever. will accept, any ,
Lot T e Aransfer credits condpleted before’ admigsloh pro- - ~
. vided they are applicdble to thgdegree bgingsought.— .
T’ ~Once again, the decision‘should be based tipop ‘the "
: * conditions styted in.1 and 2 above. Blanket transfer .
' isnotapproprates . N, .. - -
. 4. The transferof graduate credit is also generally lim- -
Cot .o . ited to certain types of learning experiences charac-
. * g terized by the foregoing crieria_ Only rarely will a
' ». graduate faculty or dean grant transtér credit for a
' . correspondence course, ot ravel not directly related
.o . to a particular course or research project. Arid some - *
) , - ‘ graduate educational credits earned in courses or ex-

we g
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periences offered under the auspites of proprietary
. . ~ schools, business or industrial traipting programs, or
* schools conducted by the Départment of Defense,
Department of Agriculture, the Natiohal Institutes
of Health, or the National Laboratories or profes- -
signal associations tradmof’\ally have not b&n trans-
ferable.

- ,"

The Futur(e ) -

. There is little doubt that the pressures to recognize and"
transfer graduate credit will continue. The work of open- .
ing additional opportunities for graduate edycation to mi-
norities, women, and older students has only*begun. Pro- *
" ponents of academxc credit for experiential learning and

study completed in non-traditional locations are certain to
urge further' broadening of our definitions of graduate
credit and additional opportunities fqr transfer. The ex
tended ‘degree programs already in place and the prospect
of graduate degrees'being gffered under the auspices of the
external degyee institutions will generate similar pressures.
The response to such pressures, and the changed needs
of society which they reflect, must come largely from indi-
. ) vidual graduate schools, their faculties, and their deans.
’ on graduate credit in these and other innovative
ill require sensitivity and understanding, in addi-
thecontinuing commitment to high quality gradu-
cation. We believe that adherence to the minimum

O . , ¢
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